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BACKGROUND

Media Studies Beacon Practice Project 2006-2007
What is a Beacon School?
A Beacon School is identified as a school of current or potential leadership ability for defined subjects or teaching/learning approaches

What does a Beacon School do?
They receive resources and support from central agencies to further develop as "centres of excellence”.

In return a Beacon School provides a source of best practice in the defined subject or approach - this may include professional development leadership and/or materials development leadership.

What does the Media Studies Beacon Practice Project look like?
The Ministry of Education funds the Media Studies Beacon Project. This Beacon Project focuses on developing teachers to build a sustainable community of practice for regional clusters and national networks of Media Studies teachers. 
In 2006 four clusters around the country developed resources for senior and junior media studies programmes. The resources have been trialed in secondary schools and evaluated by both teachers and students. 
In 2007 experienced cluster members are conducting professional development workshops around the resources and coaching/mentoring new cluster members, some of whom are developing the resource materials further. A new cluster in Wellington is developing resources for 2008. 

The Beacon teachers and schools for 2006 were:

Auckland Cluster
Milton Henry - Selwyn College

Jane Hall - Western Springs College

Shannon Nelson - Mt Roskill Grammar

Meg Freeman - Western Springs College

Waikato Cluster

Jo Maplesden - Hamilton Girls’ High

Naamah Hill - Hamilton Girls’ High

Paula Allen - Hillcrest High School 

Sharon Harper - Mt Maunganui College
Hawkes Bay Cluster

Tom Hunter - Karamu High School

Louise Macfarlane - Colenso High School
South Island Cluster

Valerie Steel - Nayland College

Nigel Evans - Logan Park High School

Rob Lay - Avonside Girls’ High

Dave Warring - Catholic Cathedral College

What does it mean to be a Beacon teacher?
Each cluster has a leader who liaises with the National Facilitator. Beacon Leaders met at the start of 2006 to develop the aims for the project and a focus for the year. The leaders met on a regular basis with their cluster members.  Throughout the year the clusters developed and trialed resources with students in their area. Every Beacon teacher is encouraged to be reflective about his or her teaching.
The Beacon Leaders work with their cluster members to achieve goals they have set for the year around improving their media studies practice.

What are the Aims of the Media Studies Beacon Practice Project?

· The Beacon Practice Project develops schools as ‘beacon schools’ for Junior or Senior programmes.

Each of the Beacon teachers now has an expertise in an aspect of a media studies programme, which is being passed on to others through the resources, coaching/mentoring programme and national workshops.

· Improve student achievement and embed national standards.

Over the course of the project the materials and workshops will create a common understanding of what is expected of students.

· Improve teachers’ comprehensive understanding of Achievement Standards.

Activities in each resource break down the Achievement Standard and each of the instructional words for teachers (and students).

· Develop teachers’ capacity to utilise current research about formative practices and effective literacy strategies.

Resources contain Literacy techniques and formative strategies aimed at improving student achievement. 

· Develop Junior programmes in order to facilitate smoother transition to Senior programmes.

A junior unit is included which focuses on media concepts and skills needed for Senior Media Studies.
What principles will help us fulfill our aims?

The project has several underlying principles, which support the aims and help Media teachers to work towards effective teaching and learning in Media Studies.

· Raising Student Achievement

We are committed to fulfilling a government priority to improve student achievement particularly for those who are, or are at risk of, underachieving. We aim to include strategies that improve the achievement of Maori and Pasifika students. Current research shows that literacy strategies, thinking skills and formative strategies (such as those used in the AtoL project) are effective in improving the achievement of all students. These strategies have, therefore, been a common feature in all our resources. 

If you are interested in reading more about the theory and practice behind formative practices thinking skills and literacy strategies, check the suggested readings list. 

· Key Competencies

The key competencies in the Draft National Curriculum underpin the Beacon Schools work. The key competencies are:
· Managing self,
· Relating to others,
· Participating and contributing,
· Thinking,
· Using language, symbols, and texts.
See page 13 for Key Competencies.
· Student Voice

The Media Beacon Schools project works on the principle that the students bring prior and relevant knowledge to the classroom and that should be identified before the unit begins. Students also know what helps them to learn and their input to the learning process should be taken into consideration during planning and when delivering the unit. In our resources, students talk about their experience of the module and what was helpful/not helpful. 
Student evaluation showed an increased understanding of media terms and definitions and an ability to discuss how the knowledge they had gained would be usefully applied. For example, in the Junior Genre Unit a focus group of students discussed how their understanding of codes/conventions would be used when producing an example of the genre. 

Another focus group identified that having the ‘whole picture’ of the unit  (a breakdown of the achievement standard and frequent references to how the material related to the standard) was helpful to their learning. We encourage you to ask your students what helps them to learn and to act on their suggestions.
What is effective Teaching and Learning in Media Studies?

In 2006 and 2007 the Beacon Teachers have this goal: 

Teachers will become confident using a range of effective teaching, learning and assessment strategies that are indicative of a quality teaching and learning programme in Media Studies.

Strategies include any of the following:
1.  A range of formative practices which include: specific and appropriate feedback, quality questioning, using appropriate learning outcomes and success criteria, modeling with annotated exemplar, peer and self assessment
2. Appropriate Literacy techniques,

3. Group work,

4. Practical work,

5. Real world context learning (e.g. running a radio station).
By the end of the project these things will indicate that effective teaching and learning is taking place:

The key indicators of effective Media Teaching and Learning

· Success in External/Internal Standards,

· Improved national examiners’ and moderators’ reports,

· Demand for media courses increased – including student retention from one year level to the next,

· Student engagement and motivation, 
· Teaching and learning is tailored to the students in the class, 
· Students move from passive consumers of the media to being critically literate.

How to use the materials


Each of the resources has been written with a particular situation/class in mind and trialed with the students for whom it was written.  It is very important that you contextualise the resources and adapt them for your community. These resources are not meant to be a one-stop shop or an end product. We encourage you to share with the media community, through the list-serv and forum, ways in which you have adapted the resource.

Each resource is divided into sections: 

· Background 
This section has a rationale for the resource, hints for using the resource, a section on Prior Knowledge and relevant links/resources. 

· Teaching and Delivery

This section has a unit plan, which outlines the processes and strategies used. The unit plan links to relevant handouts and activities. Whilst it is in chronological order we encourage you to adapt the process to your own needs. 

The unit plans contain Learning Outcomes and Success Criteria which we see as a necessary part of improving student achievement. The PowerPoint Introduction to Formative Strategies explains these and other strategies used in the resources, such as feedback and peer and self assessment.  More information on feedback can also be found in the Using Exemplar section, page 9.

Where appropriate the unit plan includes a breakdown of the Achievement Standard and ways to use that with the students. Further information about using this part of the resource can be found in the Using Exemplar section, page 9.

· Assessment

This section contains advice on assessment and links to relevant NCEA material.
· Evaluation

This section contains the evaluation process undertaken for this unit and gives some evaluation of the trials undertaken when developing the resource.

Using Exemplar 

A principle underpinning this project is that exemplar material is beneficial to student achievement. However, the exemplar must be used to aid student understanding of what they are aiming to produce – rather than as a quick fix solution to examination answers. In order to be used successfully, exemplar need to be used alongside success criteria. 

The achievement standard needs to be broken down so the students understand what they need to do to succeed at each level of achievement. The first step in this process is to understand the instructional words. What does it mean to Describe, Explain and Analyse? 

A group of Beacon Practice Teachers has identified a set of synonyms and statements that help to define the instructional words of the standards at this level. These words could be used in many ways:

· As a matching activity to create discussion around the words,
· On cards to be matched to exemplar sentences paragraphs/essays,
· Displayed on the wall,
· As sentence starters.
Two matching exercises and a definition of the instructional words of the level 2 standards can be found on page 15.
Additional hints on what is expected in each standard for Achievement, Merit and Excellence can be found in NZQA support material such as Assessment Reports, Moderators reports, Assessment Specifications, past examination material including judgement and evidence statements. You can access them from this link:
http://www.nzqa.govt.nz/ncea/assessment/search.do?query=media+studies&view=files&level=02
The next step is to identify success (Achieved, Merit and Excellence) in an exemplar. This is best done first by the teacher modeling on an overhead and then in a group situation. From there the students can work on their own answer – moving toward being able to identify success in their own answer. The ‘Breaking down the standard’ documents in each Media Studies Beacon Practice NCEA resource provide the criteria for success in the latest version of that standard at time of writing and should be used alongside exemplar material. 

A crucial part of this process is teacher feedback. Current research proves that the type of feedback is very important to aiding student achievement. Some hints on how to use feedback can be found on page 18 Feedback in a nutshell, or check the Suggested readings list on page 10. 

The last and most vital part of this process is students’ acting on the feedback and improving their work. This process is the formative improvement before the summative testing of the students’ knowledge.
A diagram outlining this process can be found on page 20 A process for using exemplar material.

Suggested readings

Literacy Strategies

Effective Literacy strategies Year 9-13 MOE resource (available for schools through literacy advisors at school support services or private literacy consultants).

Teaching and Learning Strategies: TKI ESOL online

http://www.tki.org.nz/r/esol/esolonline/strategies_e.php
Whitehead, David. (2001) Top tools for Literacy and Learning. Pearson Education NZ 

Formative Strategies
Black, P.J. and Wiliam, D. (1998). Inside the Black Box: raising standards through classroom assessment. London: King’s College London School of Education.

Summary of Inside the Black Box at:

http://english.unitecnology.ac.nz/resources/resources/classroom_learning.html
Clarke, Shirley. (2005) Formative Assessment in the Secondary Classroom

London:Hodder and Stoughton

Thinking Skills
Macknight, Carol B. (2000) Teaching critical thinking through on-line discussion in Educause Quarterly 4 2000

Questioning to promote higher order thinking

http://www.pgcps.pg.k12.md.us/~elc/isquestiontopromote.html
Bloominexcellent – An action research investigation into enhancing students essay writing skills in Level 2 English

http://www.nzqa.govt.nz/ncea/prof/actionresearch.html
AIMS AND INDICATORS

Aims of the Media Studies Beacon Practice Project

· Develop schools as ‘beacon schools’ for junior or senior programmes.

· Improve student achievement and imbed national standards.

· Improve teachers’ comprehensive understanding of achievement standards.

· Develop teachers’ capacity to utilise current research about formative practices and effective literacy strategies.
· Develop Junior programmes in order to facilitate smoother transition to Senior programmes.
The key indicators of effective Media Teaching and Learning

· Success in External/Internal Standards.

· Improved national examiners’ and moderators’ reports.

· Demand for media courses increased – including student retention from one year level to the next.

· Student engagement and motivation. 
· Teaching and learning is tailored to the students in the class. 
· Students move from passive consumers of the media to being critically literate.
2007 Aims

Teachers’ existing beliefs, expectations and professional practices are challenged. 

Teachers are supported to make changes in their practices that more effectively help all students to become successful learners, particularly those who are, or are at risk of, underachieving.
· Teachers are supported in attaining their own Beacon Practice goals.

· Teachers reflect on their changing practice.

· Teacher professional knowledge is enhanced through participation in a community of practice.
Teachers become confident using a range of effective teaching, learning and assessment strategies that are indicative of a quality teaching and learning programme in Media Studies.
· Strategies include any of the following:
1. A range of formative practices which include: specific and appropriate feedback, quality questioning, using appropriate learning outcomes and success criteria, modelling with annotated exemplar, peer and self assessment.

2. Appropriate Literacy techniques.

3. Group work.

4. Practical work.

5. Real world context learning (e.g. running a radio station).
· Teachers are developing appropriate teaching, learning and assessment materials for students.

Key competencies

Key competencies 

Key competencies are the capabilities people need in order to live, learn, and contribute as active members of their communities.  Competencies are more complex than skills.  Capable people draw on and combine all the resources available to them: knowledge, skills, attitudes, and values.  

Opportunities to develop competencies occur in social contexts.  People adopt practices that they see used and valued by those closest to them, and they make these practices part of their own identity and expertise.  

Competencies continue to develop over time, shaped by interactions with people, places and things.  Students need to be challenged to develop their competencies in contexts that are increasingly wide-ranging and complex.

The New Zealand Curriculum identifies the following five key competencies: 

· managing self

· relating to others

· participating and contributing

· thinking 

· using language, symbols, and texts.
Managing self involves self-motivation, a “can-do” attitude, and the ability to establish personal goals, make plans, and set high standards for oneself.  It is about students knowing who they are, where they come from, and where they fit in.  Students who can manage themselves are enterprising, resourceful, reliable, and resilient.  They act appropriately and are aware of the effects that their words and actions may have on others.  They have strategies for meeting challenges and know when and how to follow someone’s lead or to make their own, well-informed choices. 

Relating to others is about interacting effectively with a diverse range of people in a variety of contexts. The competency includes the ability to listen actively, recognise different points of view, negotiate, and share ideas. 

Students who relate well to others are likely to be open to new learning and able to take different roles in different situations.  They know when it is appropriate to compete and when it is appropriate to co-operate.

Participating and contributing is about participating actively in local, national, and global communities, including places of learning, work, and recreation, which may be based on kinship, interest, or culture.  The competency includes a capacity to respond appropriately as a group member, to make connections to others, and to create opportunities for including people in group activities.

Students who have developed ways of belonging in a range of contexts will have the confidence to participate and contribute actively in new roles.  They understand the importance of balancing rights, roles, and responsibilities and of contributing to the quality and sustainability of social, physical, and economic environments.

Thinking is about using creative, critical, metacognitive, and reflective processes to make sense of and question information, experiences, and ideas.  These processes can be applied to research, organisation, and evaluation for all kinds of purposes – developing understanding, making decisions, shaping actions, or constructing knowledge.  Intellectual curiosity is at the heart of this competency.

Students who have well-developed thinking skills are active seekers, users, and creators of knowledge.  They reflect on their own learning, draw on personal knowledge and intuitions, ask questions, and challenge the basis of assumptions and perceptions.

Using language, symbols, and texts is about working with the codes in which knowledge is expressed.  Languages and symbols are systems for representing and communicating information, experiences and ideas.  People use languages and symbols to produce texts of all kinds: written, spoken, and visual; informative and imaginative; informal and formal; mathematical, scientific, and technological. 

Students who are competent users of languages and symbols can interpret and use words, numbers, images, movement, metaphor, and technologies in a range of contexts.  They also recognise how choices of language and symbols affect people’s understanding and the ways in which they respond to communications.

TKI | Key competencies in the New Zealand curriculum (draft statement) April 2006

Accessed from: 
http://www.tki.org.nz/r/nzcurriculum/draft-curriculum/key_competencies_e.php
© NZ Ministry of Education – copying restricted to use by New Zealand education sector

Translating NCEA ‘doing’ words

What do the words mean? Matching activity

Write each of the following statements under the appropriate word in the table below. Be prepared to argue why they go together.

· State the purpose and / or effect of something.
· Show impact or significance.
· Use the explanation to go beyond the text to look at the bigger picture.
· “What if?”

· ‘What’ something is and how you would recognise it. 

· State the features or characteristics of something.  

· Compare.
· Contrast.
· Conclude.
· Give an example.
· Interpret.
· Discuss consequences.
· Discuss positive and negative aspects.
· “How and / or why” something is used. 

· “So what?”

· Connect.

· A detailed examination.

	Describe


	Explain
	Analyse

	
	
	


WHAT DO THE WORDS MEAN?  MATCHING ACTIVITY
Instructions:  Cut up the following phrases and get students to sort them into describe, explain and analyse. You could also put them on your classroom wall or use alongside exemplar to show examples. 

	State the purpose and / or effect of something.



	Use the explanation to go beyond the text to look at the bigger picture.



	“What if?”

	A detailed examination



	Evaluation.



	Compare.



	Contrast.



	Connect.



	Conclude.



	Interpret.



	Show impact or significance.



	Discuss consequences.



	Discuss positive and negative aspects.



	“How and/or why” something is used.



	“So what?”



	“What” something is and how you would recognise it.



	State the features or characteristics of something.



	Give an example




Level 2 Instructional (‘doing’) Words

DESCRIBE . . .

. . . means ‘what’ something is and how you would recognise it. In order to describe you need to state the features or characteristics of something.  Give an example.

EXPLAIN . . .

. . . means “how and/or why” something is used.  In order to explain you need to state the purpose and/or effect of something.

ANALYSE . . .

. . . means “so what?” or “what if?” You use the explanation to go beyond the text to look at the bigger picture.  You could do any of these: compare, contrast, connect, conclude, interpret, show impact or significance, discuss consequences, discuss positive and negative aspects or make a detailed examination

Feedback in a nutshell

Tunstall and Gipps’ Typology (1996)

· Feedback may be evaluative (making judgments) or descriptive (specifically about student achievement).
· Evaluative feedback relates to effort-based aspects of learning, descriptive feedback relates to cognitive effects.
· Teachers use evaluative feedback more frequently than descriptive (Knight, 2003).
· Praise has weak links to improved student achievement but the gains were higher for lower ability classes (Brophy, 1981).
Four levels of feedback (Hattie and Timperley, 2007) 

· Feedback about the task (“The answer is wrong. The correct answer is…”).

Can be effective when it focuses on faulty interpretation and not lack of information.

· Feedback about the process (“Your steps to achieve the right answer are correct up to *. What could you do differently from that point?”)
Can lead to students adopting more effective strategies in their learning.

· Feedback which focuses on self-regulation (“Work out what you need to achieve your goal with this piece of work and ask me for that specific help”).
Very effective because self-regulated learners know how and when to seek feedback.

· Feedback about the self (“More effort needed!”)
Effect is unpredictable depending on student’s relationship with teacher and other variables.

Closing the Gap (Sadler, 1989)

· Three conditions for effective feedback to take place, the learner has to:

1. Possess a concept of the standard or goal,
2. Compare the actual level of performance with the standard,
3. Engage in appropriate action which leads to some closure of the gap.

Used with kind permission of:

Irene Andersen, School Facilitator, Team Solutions, University of Auckland.

“Close the gap” feedback prompts – from Shirley Clarke*
	Type of prompt
	Most suitable for …
	Example



	Reminder prompt


	Higher attaining students.
	An unfinished sentence:
William showed he was a skilful battlefield commander when he …



	Scaffold prompt


	Most students as it provides more structure to improve the work.
	1. A question:
Can you explain why Harold’s army was tired?

2. A directive:
Describe some of the preparations made by William which show he was well organized



	Example prompt
	Lower attaining students.
	Look at Chris’s work. Here she has made a main point about William’s skills as a leader and here she has given an example of this. Now, can you give an example of your own?




*Clarke, Shirley. (2005) Formative Assessment in the Secondary Classroom, p.87).

A PROCESS FOR USING EXEMPLAR MATERIAL










VARIATIONS ON THE THEME


MODEL WITH STUDENTS ON OHP





DEVELOPING RESOURCES





DEVELOPING EXPERTS





MEDIA STUDIES BEACON PRACTICE PROJECT





ANNOTATE


EXEMPLAR


MATERIAL





USE SUCCESS CRITERIA:


( EVIDENCE OF SUCCESS IN THAT QUESTION


(Examples of how much they need to do)


( EVIDENCE OF WHERE THE STUDENT HAS REACHED THE STANDARD E.G. HAS EXPLAINED


(How deep have they gone?)








EXPERT


MODEL





ADDRESSES DIVERSITY





LEARNING TOGETHER





PASSING ON THE KNOWLEDGE





CREATING A COMMUNITY OF PRACTICE





COACHING / LEARNING MODEL





GIVE THEM SUCCESS CRITERIA TO MATCH WITH ANOTHER EXEMPLAR (IN GROUPS)





USE SUCCESS


CRITERIA TO WRITE THEIR OWN


WITH SCAFFOLD





TEACHER FEEDBACK 


MUST BE SPECIFIC!!!!





REMINDER PROMPT


LEARNING INTENTION REITERATED


SCAFFOLD PROMPT


EXAMPLES AND IDEAS GIVEN AS WORDS OR PHRASES


EXAMPLE PROMPT 


A CHOICE OF EXACT MODELS 





STUDENT IMPROVES ANSWER





( MIX AND MATCH


	( FILL THE GAPS


		( WRITE THE NEXT 					       SENTENCE


				( CHOOSE THE 						      BEST EXAMPLE								
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Deb Thompson – Media Studies Facilitator, TEAM Solutions


