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Nestled at the bottom of the globe and far distant from Asia, but increasingly aligned with countries such South Korea, Japan and the People’s Republic of China through trade, tourism and immigration, New Zealand is acutely aware of its place on the periphery, and its shared interests in the Asia-Pacific rim.

One of these shared interests is the fostering of a media literate citizenry and the incorporation of media teaching in the school curriculum.  New Zealand is in the vanguard of such efforts. The numerous reasons for this can be revealed by testing them against John Pungente’s ‘Criteria for A Successful Media Education Program’, as posted on the Center for Media Literacy website.
 This document, developed by a leading Canadian educator and a long time advocate for media literacy, provides a template of the factors which are necessary for the development of a successful media education programme.

In respect of New Zealand, the critical difference is that such criteria, to a greater or lesser extent, have been achieved on a national and broadly implemented basis.  This is a rare occurrence as more frequently media education/literacy programmes have been implemented on a  partial basis: on a provincial or  state-wide basis (as in  New Mexico in the USA,Ontario in Canada, or Queensland in Australia), or a regional or city-basis.  Nation-wide initiatives are less common. The United Kingdom is another example, with over  57,000 students taking Film/Media Studies within GCSE and 16+ qualifications in 2006.
  In the case of both the United Kingdom and New Zealand, the provision of Media Studies on a national basis is dependent on the presence of a receptive framework.

 Such a framework usually involves the  presence of national curricula structures, or other mechanisms for implementing and  moderating educational programmes. Ideally, such frameworks should permit equitable access to all students in formal education within the nation-state.   Such is the case in New Zealand,  where the National Certificate of Educational Achievement (NCEA) is the primary leaving qualification for secondary school leavers
. Media Studies has been an established subject within the NCEA framework since 2000
, and is one of the reasons why Media Studies has been able to find a legitimate place in New Zealand schooling. 

It is just one significant achievement in Pungente’s nine-point list of the factors which provide the fertile conditions for growth.  This factor, and the following eight factors are examined here; 

Factor 1. Media Education, like other innovative programs, must be a grassroots movement and teachers  need to take a major initiative in lobbying for this.

Media teaching in New Zealand can claim a genuinely ‘grass roots’ history and status. The initial impetus for attention to media elements in formal education came from a small group of highly-motivated teachers in New Zealand schools and universities, beginning in 1975 with the introduction of Film Studies at the University of Auckland (through the pioneering efforts of Roger Horrocks), with film teaching being smuggled into the English curriculum in schools.  

In the following decade, a mix of Educational Media, Cultural Studies, Film and Television Studies and Media Studies began in various tertiary institutions; initiatives led by particular academics who were seeking to radicalize the curriculum, or merely wishing to share their love of film and other media. In 1983, the Association of Film and Television Teachers—later to become the National Association of Media Educators (NAME)—was formed. Described by Horrocks (2007, 14) as ‘a grass-roots network of high school teachers who share advice and resources’, NAME developed as a focus for lobbying and professional development and, in 2008. remains as the major driver of media teaching in New Zealand schools.

Also in 1983, the newly-introduced English Curriculum: Statement of Aims, Forms 3-5 included a visual language strand (‘watching, viewing and shaping’) as one of its three primary objectives. This allowed for teachers to legitimately introduce or extend the study of static images (photography, print advertising)  and moving images (television, film) within English, laying the ground for the emergence of Media Studies as a coherent subject area.

By 2006, a significant number of students were taking Media Studies in New Zealand schools. In that year, there were 26,641 entries in Level Two NCEA Media Studies Achievement Standards, 16,350 entries in Level Three NCEA Media Studies Achievement Standards, and 303 students taking Media Studies Scholarship.  There were an additional 4.478 entries in NCEA Media Studies Unit Standards.
  New Zealand media teachers teach to these assessment tools, moderate and modify them on a regular basis, set external exams and mark them, provide guidelines and exemplars for the internally (school) assessed work, and generally maintain a firm control over the content and delivery of Media Studies in New Zealand schools. 

Teacher involvement in NAME remains ‘grass-roots’ in that it is an organization run by and for teachers. Funded through individual subscriptions and some sponsorship, its activities depend on the voluntary input of its members, even though there is an increasing level of incidental support, such as teacher release for training days or the revision of NCEA Achievement Standards, the commissioning of resources by the Ministry of Education and other institutions and—most importantly—the funding of  advisory positions in Media Studies.  NAME is the major ‘client’ organization in any discussions between education policy-makers and media teachers but it also retains a high level of independence, in terms of shaping resources and assessment tools to suit the needs of media teachers, and in creating its own professional development opportunities.

Factor 2: Educational authorities must give clear support to such programs by mandating the teaching of Media Studies within the curriculum, establishing guidelines and resource books, and by making certain that curricula are developed and that materials are available.

The two government bodies involved in the development of Media Studies in New Zealand schools are the Ministry of Education and the New Zealand Qualifications Authority (NZQA).   The Ministry takes responsibility for maintaining Media Studies within the overall objectives of secondary school teaching in New Zealand, whilst NZQA have responsibility for the administration of Unit Standards and Achievement Standards, as well as facilitating the moderation and revision of assessment tools. 

Their involvement has officially mandated Media Studies as a subject in the senior years of secondary schooling (Years 12 and 13). Media elements also remain an important strand (as Visual Language) in the national English curriculum. 

In November  2007, the Ministry launched a new curriculum framework for New Zealand schools; a framework  of ‘Directions for Learning’ incorporating Vision statements and ‘Values’, ‘Key Competencies’ and ‘Learning Area’ and accompanying ‘Principles’.  This new curriculum, to be implemented in 2009, has been heralded as ‘an educational curriculum specifically designed for a knowledge economy, for the internet age’ (McCrone, 2008)

Media Studies is included in the new curriculum, within the learning area of social sciences,

Learning based on the level 1-5 social studies achievement objectives establishes a foundation for the separate social science disciplines offered in the senior secondary school. At levels 6-8, students are able to specialize in one or more of these, depending on the choices offered by their schools. Achievement objectives are provided for social studies, economics, geography and history, but the range of possible social science disciplines that schools can offer is much broader, including, for example, classical studies, media studies, sociology, psychology, and legal studies. (my emphasis)

The specific applications of the new curriculum are still to be worked out. In respect of Media Studies the linkages with key competencies are not yet clear but media teachers are well placed to argue the case that Media Studies, in its content and goals, is ideally placed to fulfill the vision, values and principles of the new curriculum. 

In respect of providing ‘resource books’, the Ministry and NZQA are actively involved in providing both print and on-line materials which support both teaching and assessment.  The Ministry also maintains a very important on-line resource for media teachers with its Te Kete Ipurangi/The Online Learning mega-site which is introduced thus,

About this site

Welcome to Media Studies, a site for media studies teachers (NCEA levels 2–3) which includes teaching resources and virtual forums for media teachers to connect with each other to discuss developments in the subject and media issues of the day. New Zealand media studies teachers can access beacon schools and other resources, join an email group and contribute to a discussion forum in the Private community.

In addition to having a presence on the Ministry’s mega-site, NAME maintains its own website, at  www.waikato.ac.nz/film/NAME/.
Factor 3. Faculties of education must hire staff capable of training future teachers in this area and offer courses in Media Education. There should also be academic support from tertiary institutions in the writing of curricula and in sustained consultation.

With the exception of a few individuals in the School of Education at the University of Auckland and the School of Education at Massey University (Palmerston North), faculties of education in New Zealand have done little to equip trainee teachers to teach Media Studies in New Zealand schools.  Possible explanations for this neglect include the lack of teaching specialization amongst  staff, and a long-established emphasis on print literacy (reading and writing in English), In most cases, School of Education (previously Teacher Training institutions) have merged with neighbouring universities but this has not yet resulted in much cooperation between the two partners.

The vacuum of formal training for Media Studies teachers has largely been filled by Media Studies departments within faculties of arts and social sciences at New Zealand universities.  In numerous cases, students have completed an undergraduate degree, majoring in Media Studies, which is then supplemented by a one-year (graduate) teaching qualification.
   Media teachers are also supported by in-service training opportunities facilitated by the Ministry of Education and NZQA (through the Beacon Schools scheme
), and workshops and conferences organized by NAME.

Despite the neglect of training opportunities by most faculties of education, the School of Education at the University of Auckland has taken an important lead, in providing courses which combine teacher training and Media Studies. Even more importantly, they have provided funding over the past three years  (through Team Solutions) for a full-time, Auckland-based facilitator in Media Studies. The present incumbent is Deborah Thompson, a Media Studies teacher with extensive experience in New Zealand schools, and she spends her time between servicing the Auckland and the upper North Island regions, and acting as the first port of call for media teachers across the whole country.  Her role includes resource development, maintaining the on-line Media Studies private community and e-mail lists, and co-ordinating Beacon Schools and cluster meetings in the regions, effectively adding a professional, funded position to the previous structure of voluntarism and informal communities of sharing.     

Factor 4.  In-service training at the school district level must be an integral part of program implementation.

New Zealand schools are organized on a centrally-funded, national basis rather than on a school district level as in Canada.  Even though NAME is dominated by an Auckland membership (the region of greatest population concentration), there are informal groupings of media teachers in Waikato (North Island), Palmerston North (North Island), Wellington (capital city) and Christchurch (South Island).  Teachers are either drawn to workshop events in the Auckland region, or organize local professional development events.

Associated with the Beacon Schools initiative (see above) are regional ‘clusters’ in Auckland, Waikato, Hawkes Bay, Wellington and the South Island. These clusters bring together experienced teachers (two to four teachers in each cluster), with a leader who liaises with the national facilitator, to develop teaching programmes, improve student achievement and increase teacher understanding of assessment tools—all for the benefit of less experienced or beginning media teachers.  Another objective is to develop junior (Years 9 to 11) Media Studies programmes, to ease the transition to senior (Years 12 and 13) Media Studies programmes.  

Factor 5. School districts need consultants who have expertise in Media Education and who will establish communication networks.

Media teachers in New Zealand are greatly advantaged by having a full-time facilitator for their subject; an expert who is able to provide support and advice on a cost-free, national basis.  They are also advantaged by being able to call on specific individuals in the Ministry of Education and NZQA who have responsibility for  oversight of Media Studies, and the maintenance of communication networks.

Factor 6.  Suitable textbooks and AV material which are relevant to the country/area must be available.

In addition to official documentation published by the Ministry and NZQA (Achievement Standards, Unit Standards, exemplars, exam papers), New Zealand media teachers are beginning to produce a range of New Zealand-oriented teaching materials.  Many teachers continue to make use of British and Australian teaching texts
 but there is also a growing list of local titles.
  There is, for example, a small industry of book publishing emerging around a vigorous New Zealand film industry—especially in wake of the international success of shot-in-New Zealand films such as The Lord of the Rings trilogy and Peter Jackson’s remake of King Kong.

NAME continues to publish a print journal Script three to four time a year but, increasingly, teaching materials and resources are being developed through partnerships.  In 2005, for example, NAME produced the DVD resource Short Reels: Ten New Zealand Short Films in conjunction with the New Zealand Film Commission. Other partnerships have included the Chief Censor’s Office (film censorship), New Zealand On Air (New Zealand television funding) and the Broadcasting Standards Authority (broadcasting regulation).

Factor 7.  A support organization must be established for the purposes of workshops, conferences, dissemination of newsletters and the development of curriculum units. Such a professional organization must cut across school boards and districts to involve a cross section of people interested in Media Education.

As described above, NAME is the primary support organization for media teachers in New Zealand and is actively involved in a wide range of activities, on a national  basis.  It has the advantages of longevity (initially established in 1983) and authority, being regarded as the legitimate voice of teachers.  It is interesting, for example, that similar organizations in the United Kingdom (Media Education Association) and the USA (Alliance for a Media Literate America) have a much shorter history, having  been formed in the past five years, and tend to be starting off on a back foot. 

 The organization that NAME has a closest relationship with is the Australian Teachers of Media (ATOM). Considerable numbers of New Zealand media teachers cross the Tasman for the biannual ATOM conference, and Australian teachers are beginning to turn up at the intervening New Zealand conferences.   The ATOM conference was hosted in New Zealand (Auckland) for the first time in 1999 but subsequent conferences, held in a different New Zealand city every two years, have been very New Zealand focused.  Such conferences are greatly assisted by under-writing by the Teacher Refresher Course Committee (funded by the Ministry of Education), which provides money for travel, publicity and administration costs (up to $NZ15,000 for each conference). In addition, the state broadcaster Television New Zealand provided sponsorship for the last two conferences, enabling the participation  of overseas media education experts (James Durran from the UK  in 2005; Andrew Burn from the UK and Ben Goldsmith from Australia in 2007). 

Similar activities are not a characteristic of media academics in  New Zealand, where there is little formal organization and a much lower level of collegiality.   There has been the occasional conference (such as the Medianz conference in Wellington in 2007) but, despite various efforts, no professional association has yet been formed.
  Several academics are involved in NAME but most remain blissfully unaware of NCEA Media Studies, and the vigorous secondary sector (more on this shortly).  

Factor 8.  There must be appropriate evaluation instruments which are suitable for the unique quality of Media Studies.

One striking characteristic of Media Studies in New Zealand is that, despite being a nationally mandated subject in schools, it does not have a curriculum framework specific to the subject.  Instead, NCEA Achievement Standards (Level 2 AS 2.1 to 2.8, and Level 3 AS 3.1 to 3.9) stand in as a proxy or substitute curriculum framework. In recent years, there has been much debate between media teachers  about the need for a curriculum framework or guidelines but little work in creating such a document has occurred since a prototype developed by Helen Martin (1994), in her Critical media studies: A teacher’s handbook. 

A 2006 survey of media teachers (Lealand, 2007) showed that considerable numbers of media teachers (56 out of 69 teachers participating) desired  a national curriculum.. A common sentiment was that teaching often became assessment driven, with the following explanation provided by a South Island media teacher,


This is the major aspect of Media Studies which is missing. It is necessary to

assist new Media teachers, parents, school principals, students etc to find out what the subject is about, what emphasis we place on major components  etc. It is also useful to define what we should be teaching and not just what we would like to teach or leave out. The fact that most subjects have a curriculum they teach to and Media Studies does not, will not help our credibility. A curriculum would also help us come into line with what other countries are doing in media education. (Lealand, 2007, 25)

The absence of a national curriculum in Media Studies in New Zealand is largely a consequence of the history of the subject, rather than deliberate neglect. There is a strong desire for such guidelines but there are also significant bodies of opinion for and against such a proposition, which can be summarized as follows,

Arguments for a National Curriculum: 

· provides legitimacy for the subject.

· shifts the emphasis from outcomes (assessment) to course content.
· provides a common focus ( content, terminology) for all teachers. 

· distinguishes Media Studies from associated subjects (English, Sociology).
· reassures teachers (especially new teachers) that they are ‘doing the right thing’.

· provides an incentive for introducing Media Studies at earlier levels od schooling.

Arguments against a National Curriculum

· the subject has grown, and gained legitimacy, without a curriculum.

· Achievement Standards and Unit Standards pretty much define the parameters of the field, and allow for progression across levels of learning.

· Achievement Standards and Unit Standards are already teacher initiated, teacher revised and teacher moderated.

· the lack of a prescriptive curriculum allows greater freedom and choice for teachers.

· assessment is possibly more important than content, in establishing that learning has occurred, skills have been acquired and students are justly rewarded.

· NCEA assessment tools allow for both internal (teacher-based) assessment and external (examined) assessment.

· Assessment in New Zealand schools is significantly more detailed and rigorous than assessment which occurs in the tertiary sector.

· curriculum frameworks used elsewhere can become restrictive eg all teachers required to teach the same film genre in any given year.

· general and very broad guidelines or recommendations suit many teachers better.

· not all schools are equally equipped (especially for production elements).

· whose responsibility is it to develop such a document?

· The object of study (media) is so broad and ever-expanding and it would be impossible for any curriculum to encompass everything. 

· the object of study (media) is changing so rapidly, any curriculum would need to be continuously reviewed and revised.

· the current Scholarship option in Media Studies provides for academically-gifted students.

This debate over the desirability of a national curriculum in Media Studies will continue and it may be that such a document will emerge in the coming years—even if it means that such a initiative comes from teachers themselves, acting through NAME.  In the meantime, Achievement Standards and Unit Standards will continue to shape Media Studies teaching in New Zealand., through the application of  Achievement Standards, such as the two following examples,

Number  AS90276  Version 3 Achievement Standard    Subject Reference  Media Studies 2.1  Title  Describe the relationship between a media product and its target  audience  Level  2  Credits  3  Assessment  External  Subfield Social Science Studies  Domain  Media Studies  Status Registered Status date  6 November 2006  Planned review date  28 February 2008  Date version published  6 November 2006 

   This achievement standard requires describing the relationship between a media product  and its target audience.    Achievement Criteria    Achievement  Achievement with Merit  Achievement with  Excellence  •  Describe the relationship  between a media product  and its target audience.  •  Explain the relationship  between a media product  and its target audience.  •  Analyse the relationship  between a media product  and its target audience.   

 Explanatory Notes    1  The relationship between a media product and its target audience includes  identification/ measurement of a target audience, use of techniques to make a  product appeal to its target audience and the role/influence of other factors in the  relationship.  •  Identification/measurement of a media audience could include Target Audience  Grouping System (TAGS) or other audience identification techniques, such as:  circulation figures, surveys, television rating systems, focus groups, sampling  devices.  •  Techniques used to make a media product appeal to its target audience could  include such things as: content, layout and design,

Number  AS90599  Version 2  Page 1 of 2   Achievement Standard    Subject Reference  Media Studies 3.1  Title  Demonstrate understanding of a specific media industry  Level  3  Credits  4  Assessment  External  Subfield Social Science Studies  Domain  Media Studies  Registration date  7 December 2005  Date version published  7 December 2005    

  This achievement standard requires the study of a specific media industry and description  of how the specific media industry is organised and controlled, including the roles of key  personnel.    Achievement Criteria    Achievement  Achievement with Merit  Achievement with  Excellence  •  Explain how a specific  media industry is  organised and controlled.  •  Analyse how a specific  media industry is  organised and controlled.  •  Analyse perceptively how  a specific media industry is  organised and controlled.    

Explanatory Notes    1 The specific media industry may be: advertising industry, newspaper industry, film  industry, music industry, television industry, etc.    2  The specific media industry may be studied with reference to a specific media  producer (eg TVNZ, NZ Herald) within the media industry or the specific media  industry as a whole (eg Hollywood movie industry, magazine publishing in New  Zealand, newspaper industry in New Zealand).    3  Organised includes the roles of key personnel and such things as ownership,  induustry practices, marketing and promotion techniques, technologies.    4  Controlled includes both internal and external controls.  •  Internal may include impact of production processes, editorial policy,  commercial considerations, self-regulatory codes, quality controls.  •  External may include government and societal agencies, pressure groups,  market demands, regulatory codes, industrial standards.

Factor 9. Because Media Education involves such a diversity of skills and expertise, there must be a collaboration between teachers, parents, researchers and media professionals.

Media Studies in New Zealand has developed, and continues to grow, through the collaborative efforts of teachers and education policy makers—with significant contributions from institutions and individuals working in New Zealand media industries.  Connections between teachers and the research community are developing—the input of media teachers to on-line resources such as www.mediascape.ac.nz is one such example.

Nevertheless, there is inadequate dialogue between media teachers in the secondary sector and media academics in the tertiary sectors. 
 Both levels of Media Studies are experiencing strong growth, with a steady stream of students now moving on from secondary schooling to university, to further their Media Studies skills.  There is only limited acknowledgement of this by New Zealand media academics, and little accommodation of prior learning.  Tertiary teaching (especially in first year survey courses) can often just seem to replicate material students have already encountered at school.   With a few notable exceptions, tertiary media teachers have not integrated production and theoretical components as well as many secondary teachers have—despite often having access to bigger budgets for buying and upgrading equipment.

Other Factors  and Conclusions

This may seem like a rather rosy picture of the state of media teaching in New Zealand.  Nevertheless, it is not a case of unwarranted exaggeration, nor unjustified claims.  Media teaching in New Zealand is indeed in a healthy state and could well point the way for others to follow.   Nevertheless, there are a number of problems and constraints preventing the full flowering of media teaching, to achieve the utopia of a fully media literate citizenry. 

Such problems and constraints include:

· limited routes for introducing media teaching in earlier years of schooling (primary, intermediate and junior secondary).  What is happening in these areas is perhaps an echo of the early days of Media Studies in New Zealand, that is, enthusiastic teachers introducing media elements and Media Studies concepts into junior programmes.

· One unanticipated consequence of growth is the increasing number of Media Studies graduates moving into teaching is that there is not always classes available in schools.  Such teaching has been dominated by long-established teachers, or experienced senior teachers moving from other areas, to teach Media Studies.  The reality too, in most New Zealand schools, is that there are few teachers teaching Media Studies as their only subject, as teaching responsibilities encompass several subject areas (such as Art History and Media Studies, or Social Studies  and Media Studies)

· Successive governments have taken an interest in curriculum issues in New Zealand schools and the national, relatively uniform nature of the New Zealand educational system has enabled dramatic changes in New Zealand education in recent decades.  There is not certainty that this will diminish, even though NCEA now seems broadly accepted across the political spectrum.

· There are few examples of media education/literacy programmes in the non-formal sectors, such as adult education or parent education, even though regulatory bodies such as the Broadcasting Standards Authority are beginning to take a strong interest in this area.
 Much of the effort to date has been put protectionist campaigns targeting children and their internet use.

Possibly to a greater extent than any other subject area, Media Studies is in a state of continuous ferment.  Digital technology and the mergence of Web 2.0 mentality has led to new alignment of knowledge production and distribution, and the reality for media teachers, as for media students, is that the horizon is forever expanding, and knowledge is never complete.   Countries are best equipped to deal with these eventualities when they provide the educational structures which allow this to happen: New Zealand provides an exemplary example.

Postscript

In the spirit of this contribution, describing the media teaching situation in a small nation that is increasingly connected to the great land masses of Asia, the core ideas were used in a presentation to a large group of Japanese academics, teachers and students, during a private visit to Japan in April 2008.  The presentation, facilitated by Kyoko Murakami, was held at Hosei University and generated much interest in the New Zealand situation . Nevertheless, it quickly came apparent that the different approaches to secondary schooling in the two countries would place serious—and possibly insurmountable—barriers  in the way of Japanese educators following the path of their New Zealand colleagues.  The more liberal, school-centred approach to national curriculum implementation in New Zealand stands in strong contrast the top-down and highly prescriptive approach in Japanese schools.

Other culturally-centred differences also emerged in the discussions which flowed from the presentation. For example, issues of censorship (a staple in New Zealand media teaching) did not resonate with the Japanese teachers, as formal censorship or regulation  of the media is not so overt in Japan.   There were also differing perceptions of concepts such as ‘critical analysis’, ‘representation’ and media ‘texts’.

Even though the successes achieved in New Zealand not yet provide any solutions nor solace for Japanese media teachers, in their efforts to grow the subject locally, the April 2008 did start a dialogue.  Another outcome was that it added further weight to the contention that the existence of national curricula can act as a constraint to the development of emergent subjects such as Media Studies—and another argument in favour of the absence of a curriculum framework for Media Studies in New Zealand. 




� At wwww.medialiteracy.org/reading_room/article118.html. accessed 6 March 20


� Figures from � HYPERLINK "http://www.bfi.org.uk/education/research/teaclearn/stats.html" ��www.bfi.org.uk/education/research/teaclearn/stats.html�, accessed Oct 6 2007


� The New Zealand school system (a mixture of state-funded and private schools) is divided into three stages of schooling: all children begin primary school when they turn 5 and remain there until they turn 10 or 11.  Many then go on to two years at intermediate schools, then begin their secondary (or high) schooling at age 13. They can spend up to five years in secondary schooling (Years 9 to 13), before going on to tertiary education (university or polytechnic), or joining the workforce.


� New Zealand secondary schools have experienced eight years of Media Studies (Unit Standards)  and five years of Media Studies (Achievement Standards), within the NCEA framework. Unit Standards, which have a more vocational.skills emphasis,  are now less frequently taught, as they only provide for  Achieved/Not Achieved assessment. Achievement Standards provide a different set of achivemewnt objectives, in that they offer Excellence/Merit/Achieved/Not Achieved options.


� It is important to draw distinctions between the use of various concepts used here, despite the tendency to use them interchangeably.  Media education means the teaching of media elements within long-established curriculum, such as teaching about the aesthetics and purpose of advertising (print advertising; television advertising) within English.  Media Studies is a stand-alone subject area (and is usually capitalized), drawing on disciplines such as Sociology, Literary Theory and Political Science but having developed its own content, interpretative tools and focus. It can include, for example, the investigation of media forms such as film, television, computer games, the internet, news media and so on.   There is considerable attention to media texts but as much attention is paid to systems of production, distribution and consumption. 


Media literacy is a term of more recent vintage (with North American origins), primarily used by policy-makers (such as Ofcom in the United Kingdom) in their efforts to encourage higher levels of awareness and knowledge about newer and older media, in the broad citizenry.  However, it is increasingly coming to be equivalent to media education but indicates educational initiatives that do not always have to occur within formal settings.


I have used media teaching, in this chapter, as a short-hand term that can include all of these possible approaches.


� Because students are able to take a mix of Level Two and Three Media Studies Achievement Standards, as part of their overall NCEA portfolio, these figures do not necessarily equate to student numbers—except in the case of Scholarship, which is the highest level of assessment available in secondary schools. In 2006, 303 academically-inclined sat Media Studies Scholarship, and 63 Scholarships were awarded. (Figures supplied by the Qualifications Division of the New Zealand Qualifications Authority, November 2007)


� From � HYPERLINK "http://nzcuuriculum.tki.org.nz/the_new_zealand_curriculum/learning_areas" ��http://nzcuuriculum.tki.org.nz/the_new_zealand_curriculum/learning_areas� The Ministry, in 2008, is consulting subject area associations (including NAME) about issues concerning ‘alignment’ of subjects such as Media Studies within the new framework.  This consultation process is funded by the Ministry.


� www.tki.org.nz/r/media_studies/index_e.php


� I can point to at least ten current Media Studies teachers in New Zealand, who have taken this route through Screen and Media Studies at the University of Waikato.


� Beacon schools are identified as a school of current or potential leadership ability, or ‘centres of excellence’ with skilled Media Studies teachers involved in developing teaching materials, as well as offering advice and support to newer teachers.


� Two Australian texts by Stewart, Lavelle & Kowaltzke (2001), Media and Meaning: An Introduction and Stewart and Kowaltzke (2008) Media, New Ways and Meaning are particular favourites.


� See, for example, Geoff Lealand and Helen Martin (2001), It’s all done with mirrors: about television (Dunmore Press, 2001)  Roger Horrocks & Nick Perry eds Television in New Zealand Programming the Nation (Oxford University Press)  Goode and Zuberi eds Media Studies in New Zealand( Pearson Education, 2004),  , Terry Jones and Deborah Thompson Year 12 Media Studies Study Guide NCEA Level 2(ESA Publications, 2007) and  Sandra Chesterman Media Studies Year 13 NCEA Level 3 (Thomson New House, 2007)


� A fitful list-serve does serve to send notices and news around a subscription base of New Zealand media academics.


� In a recent survey (Lealand, 2007) , both teachers and academics acknowledged this. Virtually all (30) academics regarded the level of cooperation and understanding as inadequate, whilst most teachers indicated they did not know enough about what happened in tertiary media teaching.  Nevertheless, nearly were interested in finding out more.


� See, for example,  their  July 2007 review of the literature Media Literacy Information in New Zealand: A comparative Assessment of Current Data in Relation to Adults, available at � HYPERLINK "http://www.bsa.govt.nz/publications-booksandreports.php" ��www.bsa.govt.nz/publications-booksandreports.php�  The BSA is also a major sponsor of the parent resource site � HYPERLINK "http://www.mediascape.ac.nz" ��www.mediascape.ac.nz�.
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